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In summary
The Music Moves project aimed to develop, test and evaluate an innovative approach to using and
transferring intergenerational music practice skills between different community groups, enhancing
the ability of those involved to engage positively with people living with dementia through music.
Phase II of this collaborative project involved Music 4 Dementia, the BRIT School, and Intergenerational
Music Making. It was delivered during 2020-21.
This Toolkit Report presents evaluation findings, practical tips and recommendations designed to help
others understand how to adapt and apply the Music Moves approach within their own projects.

Key recommendations
Key to Phase II of the project is a three-stage Learning – Creative Development – Testing and Reflection
cycle. This cycle is recommended for future delivery. Including elements of co-production, this cycle
empowers and places sensitivity to and learning about dementia at the heart of the creative process. It
foregrounds opportunities for evaluation at each stage. We suggest that these stages are essential if the
approach is to be adapted to different contexts.
We recommend the development of a living online resource for the continued communication and
further development of the approach. Here, learning and resources from the first two project phases
could be easily shared, along with those gained through future activity. A creative community of
learning and reflection could be nurtured around the resource, in which all of those involved will be
encouraged to contribute their own unique understandings to its implementation in different contexts.
The COVID-19 context also means this report presents useful insights into remote and online delivery
of the Music Moves approach. It is clear, however, that the complexities involved in understanding and
communicating about and with people living with dementia mean that that there is no better way to
deliver work of this kind than in person.
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Introducing the Music Moves Project
In 2020 and 2021 Community Arts Practice (CAP) students at the BRIT School took part in the second
phase of the Music Moves: Creative Learning and Dementia project. This involved a collaboration
with Intergenerational Music Making (IMM) and delivery of a programme of activities and workshops
involving the CAP student young practitioners, teachers and young people at a primary school. The
phase was planned pre-COVID but its activities were delivered during the pandemic.
The project aims to co-create a replicable toolkit capable of being delivered and transferred to different
community groups, enhancing the ability of those involved to engage positively with people living with
dementia through music and art-based practice.
Both phases of the project have been funded through the Utley Foundation and Music for Dementia.

The Partners
The BRIT School and Community Arts Practice course
The BRIT School is the leading Performing and Creative Arts school in the UK. Based in Croydon, it
provides free education in the fields of music, film, digital design, community arts, production and
performing arts for 1,300 pupils aged 14-19 alongside a standard academic programme of GCSEs and A
Levels.
The Community Arts Practice (CAP) course is the only Key Stage 5 course in the UK designed specifically
to build skills in community arts delivery. Students follow a programme of activity designed to train
them in areas including theatre in education, teaching, facilitation, movement, singing and acting. They
also learn how to use the arts to explore a range of social topics. All CAP students experience working
with older people, people with dementia, or those with learning disabilities or special needs as part of
their course, gaining a good understanding of how creative activities can be used to support the needs
of older people and those with dementia as a result.

“I found that music was a really nice and effective medium for all the clients
because even if they couldn’t stand up or speak, everyone could listen to the
music which served joy and fulfilment to them all.”
- CAP STUDENT
“All dementia is progressive and it affects everyone differently. Dementia
does not define a person is one of my main beliefs.”
- CAP STUDENT
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Introducing the Music Moves Project
The Partners
Intergenerational Music Making
Intergenerational Music Making (IMM) is a
Surrey-based organisation specialising in
running intergenerational music therapy
projects, training, workshops and events.
IMM promotes and develops creativity
in communities through the creation of
partnerships between health and education
sectors. It aims to build happier and stronger
communities and tackle isolation and improve
mental health by connecting people across
generations. Its projects bring people together
through creative shared musical play.

Music for Dementia /
The Utley Foundation
Music for Dementia is a campaign funded by
the Utley Foundation. A private family charitable
trust, The Utley Foundation also acts as a catalyst
for greater funding and wider action for the
causes it supports. It is particularly focused
on how music can support people living with
dementia. It has formed strategic partnerships
with several organisations in this sphere covering
a wide range of musical activities, from live
music to personalised playlists. This deep interest
demonstrates the Foundation’s commitment
as a pioneering philanthropic financier in the
sector.
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The Music Moves project
This project is a partnership between the BRIT School and the Utley Foundation that seeks to connect
young people with those living with dementia.
It involves an intergenerational music skills exchange. Through the project, groups of children
and young people co-produce and then transfer skills and tools for leading and facilitating
intergenerational musical activity and communication designed to support the wellbeing of people
living with dementia. The processes involved aim to deliver positive outcomes for all participants. These
include enhanced wellbeing, acquisition of useful skills and knowledge and increased understanding
and awareness of dementia.

Phase I Delivery and Evaluation
In Phase I, an activity package was developed by CAP students and its delivery trialed in sessions within
five education settings. This phase was delivered in 2019 and evaluated by Flow Associates. The CAP
students were shown to have developed skills in facilitation and leadership. They were thoughtful and
ambitious in the planning, delivery and evaluation of the work. The children and young people taking
part in trial sessions were found to have enjoyed the experience, co-operated well, and gained factual
learning and demonstrated increased understanding and care around dementia.
Logistical difficulties meant that some aspects of the project were not delivered as hoped, including
planned sessions with young people with Special Educational Needs and a celebration event. One
aim of the project had been for the CAP students to train the children and young people to deliver
a session within a dementia care setting. It was recognised that those involved did not have the
necessary skills required to do this safely and effectively.
A key finding for the next phase of delivery therefore was that the BRIT School educators needed
additional support including specific knowledge, expertise and contacts in order to successfully enable
their students to deliver intergenerational musical activities for people with dementia and in dementia
settings.
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The Music Moves project
Phase II Delivery
It was planned that these difficulties would be addressed in Phase II with a new cohort of five CAP
students selected by the BRIT School in early 2020. IMM was brought in because of its expertise
around intergenerational practice involving people with dementia and its extensive network of
partners in education and dementia care.
Participants took part in a Learning – Creative Development – Testing and Reflection cycle.
LEARNING: The CAP students participated in
three expert-led online workshops delivered
through IMM in June 2020.
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CREATIVE DEVELOPMENT: Alongside their
teacher, and with the ongoing input and
support of IMM staff through three further
online workshops, the CAP students developed
the blueprint for a set of activities that would
transfer their learnings to primary school age
children.

02
Creative Development

TESTING AND REFLECTION: The students took
part in an online evaluation planning workshop
in April 2021. They then delivered a 45-minute
online test session to a class of Year 6 children in
May 2021.

As a result of the COVID-19 pandemic, no in-person activities were possible during the year and the
CAP students’ education was disrupted. Nevertheless, the partners worked together to adapt and
deliver the Music Moves project remotely and online.
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The Music Moves project
Phase II Evaluation
This was conducted by an independent evaluator, involved from early 2021. Alongside desk research
data considered were:
 The results of a questionnaire assessing CAP
students’ knowledge and experience at the
start of the project.

 An online interview conducted with BRIT
School teacher Stella Talgaard and Emily
Abbott of IMM in March 2021.

 The results of feedback surveys created and
collected by IMM in 2020 and completed by
the students after each workshop session in the
Learning and Creative Development stages.

 An outcomes-setting and evaluation activity cocreation workshop with the CAP students held
in April 2021.
 Observation of the final test session delivered
by CAP students in May 2021

About this Toolkit Report
This report does several things:.
1. It identifies key findings and learnings from the second phase of the project
2. It includes ‘Toolkit Tips’ and makes recommendations for future delivery designed to help others
to implement the Music Moves approach in their own projects
3. It includes co-produced evaluation tools and tentative ‘outcomes sets’ that others might be able
to refine and use.
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Why an intergenerational music
skills exchange?
It is now widely recognised that people with dementia should be given opportunities to participate in
meaningful social interaction and in activities of everyday life that engage them. In the UK, strategic
policy initiatives such as the Prime Minister’s Challenge on Dementia have stressed the importance of
increased public understanding and awareness of dementia for the creation of a community in which
people with dementia and society as a whole, can thrive.
Successful intergenerational programmes can enable and increase cooperation, interaction and
exchange between members of different generations. Activities including the sharing of skills,
knowledge and experience have been particularly successful in promoting positive attitudes between
the groups taking part. Importantly, such activities, if they include education around dementia for
children and young people, could also help to reduce unfounded beliefs and stigma in society which
can lead to stereotypes and prejudice against people with dementia. Many schools do not teach
young people about dementia, and therefore projects that can increase awareness, understanding and
contact are important.
Music abilities may remain relatively preserved, even in advanced dementia, meaning that they can
serve as a means of communication between a person with the condition and a caregiver. Listening to
familiar music can give pleasure and enjoyment. Participating in music activities or singing has been
shown to improve behaviour, mood, and cognitive functioning in people with dementia. Research also
suggests positive effects in areas including autobiographical and episodic memory, physical health,
and the reduction of social isolation and loneliness. Music therapy for people with dementia is popular
and evidence suggests that it can be beneficial for both groups and individuals, offering an alternative
means for self-expression and communication for those in whom use of language has become difficult.

Read more
Find out more about the research behind the use of music with people living with dementia:
https://musicfordementia.org.uk/research-policy/research/
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Why an intergenerational music
skills exchange?
Introducing some key elements of practice
Three core elements of music therapy practice lie at the heart of the Creative Development approach
trialed in this phase. These are briefly described below, but readers are encouraged to do further
reading to understand how to employ these in their own projects.

HEALTH &
FITNESS
RELAXATION

PURPOSE &
EMPOWERMENT

Singing
EMOTIONAL
BENEFITS

COMMUNITY

SINGING
IS GOOD FOR
YOU!

SELFPERCEPTION

SELFAWARENESS

EDUCATIONAL
BENEFITS

SOCIAL
SUPPORT
FRIENDSHIPS

There is growing evidence around the positive
impact of singing for improving the health,
wellbeing and quality of life for people,
regardless of age. Everyone has the ability to
respond to music and this connection can be
used to facilitate positive changes in emotional
wellbeing and communication.
Singing with others can foster happiness as
well as provide musical and social benefits. It
can enhance subjective wellbeing and help
encourage a sense of purpose. The resulting
benefits can help people feel more connected
to their communities and aid people in finding
identity and expression

Image source: https://bidfordareacommunitychoir.weebly.com/why-singing-is-good-for-you.html
Read and hear more about the wellbeing benefits of singing:
Singing, choirs and wellbeing podcast: https://whatworkswellbeing.org/resources/singing-and-choirswhats-wellbeing-got-to-do-with-it/
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Why an intergenerational music
skills exchange?
Songwriting
Creative songwriting is a useful therapeutic tool for helping people express their emotions.
The natural connection between music and emotions is thought to help in unlocking feelings,
particularly in cases where words are difficult to find.

Read more
Baker, F.A. (2015). Therapeutic Songwriting:
Developments in Theory, Methods and
Practice, Basingstoke: Palgrave Macmillan.
https://bit.ly/3kck9n8

Baker, F.A. & Wigram, T. Songwriting:
Methods, Techniques and Clinical
Applications for Music Therapy Clinicians,
Educators and Students. London: Jessica
Kingsley. https://bit.ly/3wAMiqD

Use of props and Instruments
Independence, self-awareness and self-confidence can be nurtured and developed through
live music-making communication skills.
Supported by a friendly open atmosphere, a musical give and take can arise very quickly
between old and young. As a focal element of a session, participants can be encouraged
to sing favourite songs, to play or improvise on instruments and to use props. The musical
activities are the unifying elements in these activities and serve to clearly support and
animate each encounter between the two generations.
Building in time in group work for joint improvisation on instruments between individual
young and an older persons can be of particular significance in situations in which the aim
is to build relationships between generations. In the resulting creative moments, the whole
group takes on the role of attentive audience, listening to and providing appreciation,
applause and feedback on the improvised works.
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Stage 1: Learning
TOOLKIT
TIPS

Applying it in your practice

Understanding why is key to understanding how.
When building your own musical toolkit, it is important that you spend time reading relevant
literature. This will help you to shape your own clear rationale for why you would use music as part
of activities designed to support in the wellbeing of those involved in your own project. It will also
be helpful in developing your own evaluation framework.
Our evaluation showed that the time spent understanding the background to music and
dementia, music therapy, intergenerational music and community music practices enabled and
empowered the students. This meant that, when it came to developing and delivering their own
activities, they were able to understand the mechanisms behind each element of practice.
Some links to get you started:
https://musicfordementia.org.uk/
https://www.youtube.com/watch?v=EnUoD6NdnkI&ab_channel=MHAonYouTube
https://www.google.co.uk/books/edition/Community_Music_Therapy/
J6Db3198IhoC?hl=en&gbpv=1&printsec=frontcover
https://whatworkswellbeing.org/resources/music-singing-and-wellbeing/

Aims

Activities

In this project, the aims of this phase were:

The key activities were:

 To introduce the project and IMM to CAP
students.

 Experts in intergenerational practice, music
therapy and dementia delivered three
workshops for CAP students in June 2020.

 To build understanding around
intergenerational practice.
 To build understanding around dementia and
its effects on the individual.
 To build understanding about the purposes
and methods of music therapy.

 Key reading and other resources provided for
students as digital packs.
 Reflection and evaluation through surveys
after each session.

 To build understanding around how
therapeutic approaches can be used to
support people with dementia and to build
communication between individuals from
different generations.
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Stage 1: Learning
Evaluation
Impacts of COVID
COVID-19 meant that all planned in-person workshops for the five CAP students were delivered
online using Zoom in June 2020. Two of these sessions were quickly and easily adapted as they had
been designed to include minimal practical interaction. All resources were shared in digital form. The
online format worked well. If delivered in-person these sessions could have been enhanced through
the addition of time for additional group and individual reflection, training to support the students
to empathise with people living with dementia, and time for the IMM team to get to know the
students.
The BRIT School educator noted that students had been partly selected to take part in the course
based on their access to digital resources that would enable them to participate (i.e. appropriate
home access to the internet). This meant that some who might have benefitted were not able to take
up the opportunity.

Findings
All the CAP students agreed or strongly agreed that the sessions had interested and engaged them
and that they had increased their understanding of the topics covered. They suggested future
sessions include additional practical elements, including examples or case studies.

“Everything was explained in a lot of depth and I managed to retain a lot
of information.”
“Really enjoyed the session and can’t wait for more.”

“Maybe include some examples of music or instruments that are proven
to work best with the client group?”
“I found the ‘helpful techniques’ part extremely informative and helpful.”

The BRIT School educator described the workshops as foundational, saying they gave the
participants “all the bullet points, the headlines, the ideas, a holistic view” which the students then
used to inform production of their own activity sessions. She noted that the seminar-style sessions
had introduced a level of challenge in the students’ learning likely to stand them in good stead for
similar experiences at the next stage of their education.
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Stage 1: Learning
Recommendations
Consider the following when developing your own projects:
 Think about delivering future educational workshops using a mix of in-person and online
formats, even when COVID restrictions are removed. The online format makes the most of time
and resources, while in-person sessions allow those delivering the activity to develop a greater
understanding of the students’ personal skills and expertise and will encourage further reflection
and discussion.
 If using online delivery, be attentive to how and whether digital access and inclusion could limit
participation.
 Ensure that educational material includes content that challenges and stimulates as well as
practical or case study examples.

Who is
this activity
aimed at?

IT’S YOUR TURN

Why did
it work?

What were your
considerations?
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Stage 2: Creative development
TOOLKIT
TIPS

Applying the approach
in your own practice

Past experience and research has highlighted an importance in having a toolkit full of musical
activities and creative ideas that can be adapted and shaped to meet different group and
individual needs. However, there is no one formula for creating your toolkit as this needs to be
personal to you, your context and skills. This is your opportunity to creatively explore your own
personal practice, strengths and knowledge.
Below we share a few activities that we have found can help nurture group dynamics and harness
creativity. Ultimately though, you are the best judge of how to adapt your current training,
practices and experience in ways that will support people in your communities.

Keep this in mind
Hello and Goodbye Songs: These are extremely important. Having these songs as touchstones
each week provides a sense of routine and familiarity for participants. This is especially important
when working with those living with dementia.
Play to Your Strengths: You may have a bank of ideas and inspiration from other areas of work or
personal life. Make use of these, but make sure you have also thought about what you know works,
taken steps to understand why it works and tested it out in your sessions. Don’t forget to share your
best practice with others!
Show and Tell: Make time in your sessions to invite participants to share a story, a picture, or a
song with the group. This can be extremely rewarding. You can provide a safe and non-judgmental
platform for all those involved, offering a space to empower and celebrate voices, whether they are
young or old.

Aims

Activities

In this project, the aims of this phase were:

The key activities were:

 To provide a bank of musical tools that could
be adapted and used in different settings.

 Three workshops for CAP students delivered by
Emily Abbott (IMM Programme Director).

 To build understanding around how and
why these tools might be effective in
intergenerational practice involving people
living with dementia.

 Key resources provided in digital form to
support students’ home-learning and coproduction of their own activities.

 To support CAP students in structuring and
developing their own musical activity sessions,
including musical tools reflecting their own
skills and expertise.
 To give CAP students the confidence and
knowledge to transfer these tools and skills to
another group.

 Continuing group work with BRIT School
educator over the following months to hone
their ideas into a structured set of practical
activities that will convey their learning to a
group of primary school age children.
 Reflection and evaluation through feedback
surveys after each session and interview.
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Stage 2: Creative development
Evaluation
Impacts of COVID
These three workshops were originally planned to be delivered in person in the classroom. Social
distancing restrictions and the national lockdowns in 2020 meant that they and all activities
included had to be adapted for online and remote delivery.
As a result there were limits to how much sharing and experimenting was possible between the
trainer and the students and between the students working together as a group. Inevitably, the
resulting sessions were more facilitator-led and some of the desired elements of co-production may
have been lost.

Findings
All the CAP students agreed, and the majority strongly agreed that the IMM workshops had
interested and engaged them and that they had increased their understanding of the topics
covered.

“I was really passionate about giving them the tools and skills to be able to
build their own toolboxesl.”
- EMILY ABBOTT, IMM

These sessions helped the project come alive for the students. Their enjoyment of them and the
learning derived from developing their own tools and seeing and commenting on the work of the
others in the group is evident from the feedback.

“I really enjoyed this session and got a good insight into how songwriting can
be a very interactive part of a workshop.”
- CAP STUDENT
“I enjoyed watching each person in the group deliver an activity but put their
own twist on it, and it was different and light-hearted.”
- CAP STUDENT
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Stage 2: Creative development
None of the students had a music specialism and few had in-depth musical knowledge. The practical
expertise in using music derived through these workshops and the associated activities was largely
new to them. The capacity to involve, inspire and give confidence to people without this background
was cited by the BRIT School educator as key to the success of the process. She also suggested that
it may have been the focus on music and the new skills they would gain that motivated some of the
students to engage with the project.
Over the months following the workshops the students created a toolkit of activities together. They
worked online and in school together when this was possible. They added their own songs and
activities based around examples given to them in the workshops and rehearsed the whole set of
activities. A plan for the session they developed is included in the Appendix to this report.
In a group interview with IMM, they reflected on what had gone well and what had been more
difficult as a result of Covid. They were positive about the way in which many of their activities
had adapted for online delivery. Some, such as one which involved sharing images as a creative
prompt might even be easier. They felt they had gained confidence from being able to practice
in the space in which they would deliver the sessions instead of being worried about adapting for
different physical spaces. They found it useful and convenient to be able to refer to notes, images and
resources from the IMM workshops that they had stored digitally on their phones.

“Surprisingly, it does work. The [IMM] online workshops set the standards for
us. They gave us a good model and showed us that it could work.”
- CAP STUDENT

However, they felt that building understanding around dementia with the primary school children
would be more difficult and less relaxed if not in person.

“Online it turns it into a more serious conversation.”
- CAP STUDENT
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Stage 3: Testing and reflection
TOOLKIT
TIPS

Applying this in your practice

It is vital that we all contribute to the evidence towards music in health and wellbeing. Taking
time to reflect honestly, to capture learning and measure impact will help everyone to deepen our
understanding.
Evaluation is a process we use to find out what works, what doesn’t work, and how things might
be improved. Actively including the people involved in a project in its evaluation gives participants
a complete, holistic view of the project. For music facilitators, and the young people involved in
this project, evaluation and monitoring are valuable and transferable skills that can be adopted in
different areas of their work and life.
Keep this in mind
Evaluation can be:
 Formative – that is, you can do it to help shape or develop a project or activity.
 Summative – that is, you can do it in order to know whether you have achieved what you set out
to do when you get to the end of a project or activity.
Evaluation will always involve the collection and analysis of information, or ‘data’. This is usually
either:
 Quantitative - made up of numbers.
 Qualitative - about people’s experience.
What data you collect will depend on what question you want to answer through your evaluation.
The What Works Centre for Wellbeing has put together a useful guide to help charities and social
enterprises measure their wellbeing impact: https://measure.whatworkswellbeing.org/
This is a good resource to show quite how many ways there are to evaluate, and to introduce you to
some new ones: https://www.betterevaluation.org/.

Can’t find a way of evaluating that works for you and your practice?
Why not create your own evaluation tool like the BRIT students did? Evaluation can be a coproduced and reflective process, in which you work to understand what you want to find out
and explore creative ways to answer these questions. Involving your participants in this can be
empowering and it can create unique insights.
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Stage 3: Testing and reflection
Aims

Activities

In this project, the aims of this phase were:

The key activities were:

 To build understanding of how creative music
skills can be used to communicate with older
people and those living with dementia in a
group of younger children.

 Online workshop with CAP students and
provision of digital resources around
evaluation.

 To build awareness and understanding of
dementia in the group of younger children.
 To build younger children’s confidence in
communicating with older people and those
living with dementia.
 To evaluate and reflect on the process in order
to improve delivery.

 Co-produce outcomes sets for all groups
involved.
 Co-produce evaluation tools that can be used
to evaluate and reflect on session delivery.
 CAP students deliver toolkit activities in 1 test
sessions with primary school age children.
 Reflection on session delivery.

Evaluation
Impacts of COVID
Delays caused by school closures at the start of 2021 and clashes with students’ exam timetables
meant that only a single online test session with a class of 30 students in one primary school could
be delivered.

Co-produced outcomes sets
The CAP students identified ways in which taking part in Music Moves had changed them. These
included: increased understanding around dementia; skills involved in planning and creating a
creative workshop involving music for younger people; increased self-confidence; and increased
empathy and respect for others.
They reflected on whether the project had changed the way they felt about themselves or others.

“This project has certainly made me more aware of the barriers that those
living with dementia face which has created empathy in me towards them.
Along with this though it has also provided me with confidence within
myself, specifically in relation to music.”
- CAP STUDENT
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Stage 3: Testing and reflection
In the longer term, the CAP students suggested that what they had learned during the project
would inspire them to consider working with people with dementia and with those from a range
of different age groups. They also noted that they would be more mindful about the language they
would use when working with people from different generations.
They suggested potential outcomes and longer-term impacts that might be measured or evaluated
for the younger children taking part in the project. Key here, they felt, was greater understanding
and awareness around dementia; enhanced musical skills; increased self-confidence; and increased
confidence in communicating with people from older generations. Importantly, their thinking also
included thinking about potential for negative impacts or aspects of the work. They were very clear
that any discussion of dementia required sensitivity and that it might provoke difficult emotions or
fears in the younger children.
Considering how their work might affect older people and those with dementia was more difficult.
However, the students had experience of working with this group in the past and they used
the understanding they had gained from the IMM workshops to suggest what these outcomes
might be. They suggested key outcomes to evaluate should include greater understanding of and
changed perceptions about younger people and enjoyment or positive feelings. Their identification
of potential challenges showed that they had thought carefully about how the activity should be
inclusive and sensitive to the individual needs of the older people involved.
Images showing all the different outcomes identified through this process are included in the
appendix to this document.

Co-produced outcomes sets
Working with IMM and the evaluator, the CAP students identified a small number of key outcomes
they wished to measure when they delivered the toolkit activities. They wanted to know whether
their workshop had increased the younger childrens’:
 music-making skills
 confidence communicating with older people
 knowledge of dementia
 self-confidence
They developed two simple creative evaluation tools to assess these.
The first is a measure that can be used before and after a transfer of skills session with children or
young people. Session participants are asked to pin different coloured leaves to the branches of a
‘Tree of Thoughts’ before and after the session. Traffic light colours (Green, Amber, Red) for the leaves
indicate how much they agree with four outcomes statements. (See Appendix)
The second evaluation tool forms part of the transfer of skills session itself .A facilitator uses a musical
instrument to play ‘happy’, ‘thoughtful’ and ‘less happy’ notes or chords. Each chord is accompanied
by a request for a participant to step forward with a comment about something about the activity
that they have enjoyed, something that made them think or that they will use in future, and
something that could be improved next time.

21

Stage 3: Testing and reflection
In the longer term, the CAP students suggested that what they had learned during the project
would inspire them to consider working with people with dementia and with those from a range
of different age groups. They also noted that they would be more mindful about the language they
would use when working with people from different generations.
They suggested potential outcomes and longer-term impacts that might be measured or evaluated
for the younger children taking part in the project. Key here, they felt, was greater understanding
and awareness around dementia; enhanced musical skills; increased self-confidence; and increased
confidence in communicating with people from older generations. Importantly, their thinking also
included thinking about potential for negative impacts or aspects of the work. They were very clear
that any discussion of dementia required sensitivity and that it might provoke difficult emotions or
fears in the younger children.
Considering how their work might affect older people and those with dementia was more difficult.
However, the students had experience of working with this group in the past and they used
the understanding they had gained from the IMM workshops to suggest what these outcomes
might be. They suggested key outcomes to evaluate should include greater understanding of and
changed perceptions about younger people and enjoyment or positive feelings. Their identification
of potential challenges showed that they had thought carefully about how the activity should be
inclusive and sensitive to the individual needs of the older people involved.
Images showing all the different outcomes identified through this process are included in the
appendix to this document.

Findings
This phase was particularly affected by COVID. There were significant delays between it and the
students’ initial development of their toolkit. The timing of delivery, at the end of the school year for
the CAP students, was difficult. As a result the students could only deliver one of the planned four
sessions with the primary school children. A decision had to be made to focus on transferring the
creative skills, rather than any information about dementia.
However, before this the students worked with IMM and the evaluator to co-produce valuable
outcomes sets for all three groups involved. They also developed two simple and adaptable creative
evaluation tools that could be used to evaluate delivery of toolkit activities. They showed insight and
understanding in all the tasks involved.
The 45 minute interactive workshop with a class of primary school children was delivered with
confidence, empathy and energy. It included a warm-up, a clapping activity, some collaborative
songwriting involving adapting a well-known nursery rhyme and the creative evaluation task. The
children responded to the material enthusiastically in the evaluation during the session.

“I loved the bit where we could clap to a rhythm.”
“I liked our version of Twinkle Twinkle Little Star!”
“I like this ukelele exercise!”
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Stage 3: Testing and reflection
They had good ideas for improvement:

“I just wish we could have seen you in person.”
“I wish there was a bit more singing in it.”

They were thinking about how they would use the activities:

“I am going to try using a nursery song and creating it into a new one.”
“I am going to use the clapping drill with my grandma!”

Tree of Thoughts
Before (more red or amber leaves indicate
the participants feel less confident or
positive in relation to the outcomes.

After (more green leaves indicate the
participants feel more confident or
positive in relation to the outcomes.

The completed Trees of Thoughts show that the children reflected well during the exercise and that
they felt that taking part had resulted in positive outcomes for them.
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Stage 3: Testing and reflection
The CAP students also reflected on the experience of delivering the session. They noted and
appreciated high levels of engagement within the class. They suggested that this was partly because
the children had clearly been well-prepared beforehand by their teacher.

“I was really taken aback by how engaged they were!”
- CAP STUDENT
“Also, they knew what was happening as well. So they knew that they were
going to take it to their grandparents and older people”
- CAP STUDENT
“We’ve put so much time into making these activities, making sure they are
accessible and easy to use. We’ve just made sure that the ones that we’ve
chosen, that they work!”
- CAP STUDENT
This evaluation suggests that while the CAP students were unable to share their knowledge and
understanding around dementia with the children, the project achieved positive outcomes in the
other areas.

Recommendations
Consider the following when developing your own projects:
 Online delivery of the toolkit activities is possible, but in-person delivery should be the goal in
future. This is likely to be particularly important for building awareness and understanding around
sensitive topics including dementia and ageing.
 Use simple creative evaluation methods and tools that allow collection of quantitative data and
that can form part of the sessions themselves.
 All participants will benefit from having a clear understanding of what is going to happen in a
session, their roles in it and why the activity might be important for enabling intergenerational
understanding. Trusting and stable relationships between teachers, educators and others involved
will support this.
 The outcomes sets co-produced during this phase could be refined and tested in future delivery in
order to develop your own unique robust evaluation framework.
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Appendices
An example session plan
Music Moves session plan (Toolkit)
Introduction:
Hi everyone we’re...
Welcome! Warm up:
Maya’s breathing exercises- breathe in through your nose for 4 counts and
hold for 4 counts and out through your mouth over 4 counts (repeat this
2-3 times). This time when you breathe out, imagine your favourite colour
shooting out of your mouth and painting all around the room. Here you
could also include a really short vocal warm up of: AAAAA EEEEE 000000
Ellie’s Hello song:
Teach the hello song just using your names (this is important as if it’s a
whole class we won’t have time to do all of their names so explain that
they can us it another time and try it out with their class. Once taught
repeat perform this the way through.
Image Nursery Rhyme activity:
You will chose an image and bring this to the session (maybe we screen
share it on the day). Then, using the rhythm from an existing nursery
rhyme, they have to come up with their own lyrics inspired by the image.
We did this in practice but if we don’t have an example lets come up with
one before the session-this could just be 3-4 lines. It might also be good
for you guys to prepare suggestions for which song tune to use (as you will
likely be helping them to write it anyway).
Clapping Game:
Can’t remember exactly what this is... Is it clapping a song and guessing
what it is? Or is it Don’t Clap This One Back?’. Either way lets clarify what
this game will be.
Conductor Activity:
Someone acts a conductor and the rest of the group is split. Using hand
gestures they can start and stop cach group link an orchestra. We need to
decide for this if we are using singing or body percussions. For example
we could say: 1 group tapping their feet, 1 group clapping and I group
whistling etc.
Goodbye Song
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Appendices
Evaluation: Co-produced outcomes sets
These outcomes were identified using a ‘body map’ technique. CAP students linked outcomes for
themselves and others to: Head or thoughts, Hands or skills, Heart or feelings, Feet or future impacts.
They also considered challenges or potential negative outcomes.

CAP Students

Younger children
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Appendices
Older people
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Appendices
Creative evaluation tool: The Tree of Thoughts
We worked with the BRIT School students to identify some outcomes of the workshop with the
children that they would like to measure. These outcomes could also be applied to the project as a
whole, so we would like to think about measuring them again after the children work with the older
people.
We would like to understand whether the children feel that taking part in the project has made a
difference to their:
 Skills in music-making
 Confidence in communicating with older people
 Knowledge about dementia
 Self confidence
We did some thinking about creative evaluation tools, and the Brit School students came up with
the idea of The Tree of Thoughts. Each branch of The Tree of Thoughts represents an outcome. Before
and after each session, we would like the children to indicate where they feel they are in relation to
each of the outcomes by sticking a leaf onto the branch of a Before and an After tree. The colour of
the leaf indicates their response.
We need you to help this process to work. You could do the preparation with the children as a craft
activity (e.g. drawing the trees or leaves, cutting out and colouring the leaves). If you don’t have time
for this - please just make it as simple and easy as you can! Thank you.

You will need
 Two outline drawings of a four-branched tree without leaves
 Leaf shapes in three colours (Red, Amber and Green)
 Some means of sticking the leaves to the outlines (eg Blu-tac)
 A camera or phone to take a picture of the trees after the exercise
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Appendices
Creative evaluation tool: The Tree of Thoughts cont’d
Preparation
1. Draw two large simple tree shapes, each with four branches and no leaves. Label one Before Tree,
and the other After Tree.
2. Label each branch as one of the outcomes: Music-Making, Communicating with older people,
Dementia and My Self-Confidence.
3. Create some ‘leaf’ shapes in three colours: Red, Amber and Green. You will need at least twice as
many leaves of each colour as there are children in the workshop. These leaves can be as realistic or
as simple as you like.

Before the workshop
4. Ask each child to show their responses to the following statements by sticking a coloured leaf to
the relevant branch of the BEFORE TREE.
1. I feel I have skills in music-making
2. I feel confident in communicating with older people
3. I know about dementia
4. I feel confident in myself
A RED LEAF means NO, I DON’T FEEL THIS IS TRUE
An AMBER LEAF for HMMM, OK OR MAYBE
A GREEN LEAF for YES, I FEEL THIS IS TRUE

After the workshop
5. Repeat the exercise for the AFTER TREE
6. Take a picture of the Before Tree and the After Tree and send these both to us. Don’t forget to tell
us which is which!
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Appendices

Further reading and resources
These resources may be useful to everyone involved, but could also form the basis of a ‘Learning’
phase of the project delivered in your own context.

Some key reading
Music Therapy: https://www1.cgmh.org.tw/intr/intr2/c3390/en/music-therapy.htm
The Utley Foundation - Dementia and Music: https://ilcuk.org.uk/wp-content/uploads/2018/10/
Commission-on-Dementia-and-Music-report.pdf
Public Heath Evaluation - Arts and Health: https://assets.publishing.service.gov.uk/government/
uploads/system/uploads/attachment_data/file/765496/PHE_Arts_and_Health_Evaluation_FINAL.pdf
The Next Generations - Intergenerational Practice and Children: https://docs.wixstatic.com/
ugd/98d289_b66eb9bbed7f4315a0920d34bf6a4896.pdf
Social Connections and Loneliness: https://ilcuk.org.uk/wp-content/uploads/2018/10/ Health_and_
Wellbeing_Innovation_Commission_Inquiry_-_Social_Connections.pdf
Intergenerational Practice - Literature Review: https://www.nfer.ac.uk/publications/LIG01/LIG01.pdf
Age UK - Making Intergenerational Connections: https://www.ageuk.org.uk/globalassets/age-uk/
documents/reports-and-publications/reports-and-briefings/active-communities/rb_2017_making_
intergenerational_connections.pdf
Making Musical Bridges: https://www.academia.edu/37946408/Making_Bridges_with_Music_
Evaluation_Report
Sounding Bridges – An Intergenerational Music Therapy Group: https://voices.no/index.php/voices/
article/view/2078/1823

Videos
Alive Inside: https://www.youtube.com/watch?v=8HLEr-zP3fc
Let’s Talk About Dementia: https://www.youtube.com/watch?feature=youtu.
be&v=lJdLf7gQWJs&app=desktop
IMM Video: https://drive.google.com/open?id=1MjTx653swQHXZqJ0uz75cuvyIkkDOpeX
Memories with Grandma - A great resource for children: https://www.youtube.com/watch?v=_
QJBVF24cKk
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Further reading and resources
Websites
IMM Session Report: https://www.fote.org.uk/news/2018/05/29/music-classes-woking-care-home/
Creative Health Report: https://www.culturehealthandwellbeing.org.uk/appg-inquiry/
Music and Memory: https://musicandmemory.org/
What Works Centre for Wellbeing: A practical guide to measuring wellbeing impact: https://measure.
whatworkswellbeing.org/

Children and Loneliness
https://www.ons.gov.uk/peoplepopulationandcommunity/wellbeing/articles/
childrensandyoungpeoplesexperiencesofloneliness/2018
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